In the context of Greenspan"s (1988) 
International adoption is a significant process for parents 1 and children (Suter, 2008) . In addition to the obvious change (one or more children are added to a family), adjustments might be made in physical and psychological space (Janning, Collins & Kamm, 2011) as parents adapt to the roles of motherhood or fatherhood (Curtis, Blume & Blume, 1997 and children adapt to multiple changes in most aspects of their lives (e.g., Pinderhughes, 1996) . Children might be too young (e.g., infant, toddler) at the time of adoption to fully comprehend the event, yet they are likely to have some awareness. Adoptees can recognize a change in caregivers or environments, even if they do not understand the reason for the change (e.g., Murphy, 2009) . Changes can be more dramatic in international adoptions. For example, Chinese adoptees and U.S. parents might face linguistic barriers to their communications. In addition, it should be noted that racial/ethnic/cultural differences (in Chinese-US transnational adoptions) might add to a sense of unfamiliarity among children and adults (e.g., Royle, 2004) .
Under these circumstances, it can be helpful to consider the emotional reactions of children and parents to the adoption process. Information about these processes can be provided in a variety of venues, including children"s books. The purpose of this study is to examine emotional themes in children"s picture books about international adoption. Song (2004) noted that books are the resource most commonly used by adoptive parents. These books can describe the logistics of the process, so that children receive an explanation of how adoptions occurred. Perhaps more importantly, the books identify the common changes in family relationships and interactions (e.g., Grice, 2005) . As adoption is an elongated process with many unknown elements (e.g., how long it will take, who the adopted child will be), this process can evoke many emotional reactions (e.g., Leon, 2002; Suter, 2008) . Parents might also not know or be able to gather information about the child"s birth family (Ponte, Wang & Fan, 2010) . Thus, the families might face doubts, questions or moments of trepidation that do not occur commonly in other family formation patterns (Miall, 1987; Raible, 2008) . In addition, children"s questions and identity issues can occur years after the adoption has been completed (Ponte, et al., 2010) . Thus, the books can serve a retrospective function in helping children understand the ways adoptees and parents respond to various aspects of the adoption process.
In addition, the books are consistent with narrative psychology principles, in which individuals and families create meaning through the stories that they share (in oral or written form). Books for very young children can address serious themes and provide models for psychological growth in response to new information (e.g., Dyer, Shatz, & Wellman, 2000) . Narratives about family formation are particularly important to adoptees (e.g., Kranstuber & Kellas, 2011) , and some remember the adoption books that were read to them in early childhood. Indeed, some adoptees have described the ways in which the books continue to influence (in adulthood) their images of themselves and their families (Jue-Steuck, 2011) .
If the books address a range of emotions, then books might be a valuable resource to validate the children"s and parents" experiences. Indeed, such books have been recommended by adoption agencies (e.g., Families with Children from China, 2011; Little Miracles Adoption Services, 2012), public periodicals (e.g., Parents Magazine, 2012) and clinicians/service providers (e.g., Kavanaugh & Fiorini, 2009) . Based on the premise that children"s self-concept is affected by the words/images that they see in fictional texts, researchers have conducted content analysis on issues such as racial and gender representation within the books (e.g., Roethler, 1998; Taylor, 2003) . However, there has been less attention given to an examination of transracial international adoption children"s books. One conceptual framework that can be used to guide this examination is Greenspan"s (1988) model for emotional milestones.
According to Greenspan (1988) , there are specific stages of emotional development that occur during childhood. Emotional development occurs simultaneously or in concert with other forms of growth (e.g., intellectual, sensory-motor, physical). Thus, emotional growth is simply part of the whole child perspective. Greenspan and Porges (1984) noted that emotional development and relational processes are strongly linked. Children"s emotional adaptation is directly affected by the degree and quality of responsiveness that they receive from caregivers/parents. Adults who can read and respond effectively to children"s needs create an environment that facilitates children"s healthy emotional development.
During the late infancy/toddler periods, emotional development is focused on integration and innovation of emotional patterns (Greenspan, 1988) . According to DeGangi, DiPietro, Greenspan and Porges (1991) , children are exposed to many phenomena which they interpret and respond emotionally (e.g., fear, pleasure). They have an emerging self-awareness and attempt to make sense of the ways in which they exist in relationships with others (Greenspan, 1988) . Children recognize that not all adults are the same and they can have preferences for specific individuals. Young children might not be able to articulate all of their experiences, but their awareness can be quite acute (Greenspan & Porges, 1984) .
During these same periods, adult caregivers (including parents) foster infants/toddlers" emotional development via their responsiveness (Greenspan, 1988) . Caring adults attempt to read accurately and react to emotional cues, but it is acknowledged that their efforts are not always successful. As one element of development is a growing autonomy, children have emotional states that are separate from adults (Greenspan, 1988) . This autonomy is also reflected in children"s developing sense of identity. Thus, adults accept that children might not share their emotional states or respond in ways that adults desire. Adults who are sensitive and open to understanding the range of children"s experiences promote healthy emotional development. This sensitivity might be particularly helpful during significant transitions, such as adoption.
Transitional states occur when individuals, families or groups have changed to some extent, but have not completed the change (e.g. White, 2005) . Sample transitions include college adjustment (Winkle-Wagner, 2009 ), serious/chronic illness (e.g., Bournes & Ferguson-Paré, 2005) , and incarceration of parents (Baumann, 2000) . The resolution of the transition might be out of their control, and no one might actually know how the situation will end. Thus, individuals can be in a state of flux for months or years at a time. Under these conditions, it can be difficult for individuals or families to have a single response to the experience. Rather, the meaning of the event/process can change repeatedly as the context and meaning changes (Janning, et al., 2011) .
The Greenspan (1988) model highlights common emotional elements across phases of child development. This model can be useful, but it lacks details about the (a) valence of emotional states or (b) specific contexts. For example, the model does not delineate the types of emotions that would be common to young children during the adoption process (e.g., leaving caregivers, meeting new parents). Yet, it seems reasonable that negatively-valenced emotions (e.g., anxiety, fear) would be appropriate for children during the adoption transition. In order to explore emotional states (within the books), the Greenspan (1988) model was supplemented with concepts drawn from prior research on personal and relational transitions.
The transition literature has identified that negatively and positively valenced emotional reactions can occur. The negatively valenced reactions have been labeled as dispirited trepidation (Bournes & Ferguson-Paré, 2005 ). Dispirited trepidation is evident when individuals experience emotions such as doubt, fear, worry and insecurity. In addition, they can experience a lack of connectedness, such that people who do not share their condition do not understand their experience (Winkler-Wagner, 2009 ). This lack of connectedness can also occur when individuals cannot fully articulate their needs or have their desires met. Given the high hopes that parents might have for unions with adoptees, it is possible that parents feel trepidation if the experiences are different than what they expected. Similarly, it might be possible for adoptees to be portrayed in books as experiencing trepidation when they encounter new parents who are initially strangers to them.
The positively valenced emotions are reflected in the concept of wonder (Rumford, 2008) . Wonder is not simply an intellectual curiosity that is devoid of emotion. Rather, wonder is evident in anticipation, excitement and delight. If they are open to experiences, individuals might find pleasures or moments of connection that did not necessarily occur as they expected (Baumann, 2000) . Even if family members make sacrifices or have to endure challenges, then they might decide that the sacrifices are worth the relationship gains (Bischof, Warnaar, Barajas, & Dhaliwal, 2011) . Thus, some books might portray parents as delighted during various phases of the adoption process (e.g., application approval, meeting the child). Similarly, it is possible that some children might be portrayed as having a warm response to adoptive parents.
In sum, this study focused on the ways in which adoptees and adoptive parents" emotional responses were portrayed in children"s books about transracial international adoption. Emotional responses can vary across the lifespan, so Greenspan"s (1988) model of emotional milestones as used as a guide to identify the elements of children"s emotional representation. In addition, this model was used to identify the elements of responsiveness by adults toward the adoptees portrayed in the books. Given that adoption is a transitional experience for families (Miall, 1987; Ponte, et al., 2010) , the transition literature was used to identify the negatively (trepidation) and positively (wonder) valenced emotional states. Thus, the current study addressed the following research question: Are the emotional themes of trepidation and wonder evident in preschool children"s books about international adoption?
Method

Sample of Children's Books
The data for this study were children"s picture books that focused on adoption of Chinese daughters by U.S. families. As there are significant cultural variations across Asian countries (e.g., Pang, Han & Pang, 2011) , it was important to limit the books to a single country. This limitation assured that any variations in books were not due to differences in birth countries/cultures (e.g., South Korea, Cambodia, Singapore). Additional criteria for inclusion in this study were that each book must be (a) written at a preschool-kindergarten level, (b) publicly accessible [via bookstores, libraries] , and (c) published after 1996. Books were limited to the preschool-kindergarten level because these books might serve as children"s first stories about adoption. Similar to other dimensions of identity (e.g., gender), children"s books can have a significant impact on their sense of self and others (Diekman & Murnen, 2004) .
The books were limited to recent publication for three reasons. First, the number of adoption of Chinese children by US families increased dramatically during the late 1990s-2000s. Two hundred and six children were adopted in 1992, 3,333 children were adopted in 1996, and 6,062 children were adopted in 2002 (Holt International, 2011 ). This represents a nearly a 3000% increase in adoptions during this ten-year period. The children"s literature was somewhat consistent with this trend, as more books about adoption were published during this time frame. Second, recently published books appeared to be more easily accessible via public sources. Although it was not inherently difficult to find information about older books, it was more difficult to gain access to the actual books [e.g., libraries, bookstores]. If adoptive parents found the same challenges in gaining access to older books, then they might be more likely to use books that are more recently published and easily available. Third, older books contained some terms (in reference to Asian ethnic identity/culture) that might have been considered socially acceptable at the time, but are currently considered derogatory.
2 If children are exposed to derogatory terms about their racial/ethnic heritage, then it is possible that such exposure might affect Chinese adoptees" identity development by early adolescence (Tessler, Han & Hong, 2005) . Similar to other adoptive families that face challenges in racial/ethnic identity for their children (Song, 2004) , it is possible that US adoptive parents seek to protect their Chinese daughters from exposure to such terms. Thus, parents might be more likely to use more recent (and less derogatory) books.
A variety of resources (e.g., adoption websites, parenting magazines, library lists) were used to locate potential books. A total of 24 books were identified that met the inclusion criteria. Two books included dual perspectives (e.g., parent and sibling views of the same adoption process), so a total of 26 stories were coded. The majority of books represented an adoption which took place while the adoptees were infants (n=24). If Chinese daughters were similarly adopted during infancy/toddlerhood, then it is possible that they do not have clear memories of their own adoption experiences. This possibility is consistent with the general literature on child development (McDevitt & Ormrod, 2007) , and specific research on (a) infant/toddler memory (Lindholm et al., 2009 ), (b) domestic adoption (von Korff, Grotevant, Koh & Samek, 2010) and (c) Chinese-US adoptive families (Ponte, et al., 2010) . Indeed, parents are encouraged to read stories early and repeatedly to help children make sense of the adoption process (e.g., 
Coding Procedure
Two researchers engaged in conventional content analysis (Hsieh & Shannon, 2005) . Independently, each researcher read each book. Initial codes were identified for the books" texts. Text was coded for both manifest and latent content (Graneheim & Lundman, 2004) , with the major themes (Braun & Clarke, 2006) of trepidation and wonder being identified. Initial interrater reliability for the themes was .89. A constant comparative method (Bogdan & Knopp Biklen, 1982) was used when the researchers had a discrepancy in coding a specific portion of text. More specifically, the researchers perused the book portions again and engaged in a series of analytic discussions until clarity was achieved. Across the layers of the coding process, each book was read twelve times (six times by each researcher).
Results
Negatively Valenced Emotions (Trepidation)
Consistent with the literature on actual adoptions (Docan-Morgan, 2011; Miall, 1987) , negatively valenced emotional moments were evident in the books. These moments were described for both adoptive parents and children. Trepidation was seen across various points in the adoption process (e.g., preadoption preparations, family and adopted child together in China, post-adoption life in the US).
Consistent with the literature on young children"s awareness (e.g., Bergen, 2008) , one reason that children experience negatively valenced emotions is they do not have an accurate understanding of the adoption process. Accuracy might be beyond the range of infants and toddlers, but they might still attach emotional meanings to the words they hear in reference to adoption. In one story, a caretaker has been repeatedly telling an adoptee (Li Li) that she will have a "family". However, the child does not know the meaning of the word: "A mommy with golden hair, a daddy with hair that looked like salt and pepper, and a big sister who said, "My dream has come true"!... "So this is a family," thought Li Li. "But I hoped that it could bounce on it, or that it would make pretty music, or that it would taste yummy. I thought maybe it would be soft, and I could cuddle it"" (The Long Ride a Child"s Search). This child"s reaction is congruent with Greenspan"s (1988) argument that young children form imagery of objects/other people. When there is discordance between imagery and reality, then children can be disappointed.
A more overt emotional expression was evident in the portrayal of another child. Although the nanny has been telling the child repeatedly that she will be adopted, the child is still distressed when leaving the orphanage: "Shaking, I leaned against my nanny, worrying about leaving the babies" room…I felt afraid and didn"t want to leave…"Say good-bye," my nanny whispered. I turned in her lap and looked at the building that was my home get smaller as we drove away. I cried and snuggled in closer to my nanny." (My New Mommy, How I Got Adopted). This description reflects the complex behavioral and emotional patterns that young children can experience (e.g., Greenspan & Porges, 1984) . Children can recognize that changes are occurring and have some distress, even if they do not understand the exact nature of the changes (e.g., McDevitt & Ormrod, 2007) . Under such circumstances, infants/toddlers can initiate contact with caregivers (e.g., Greenspan, 1988) .
As adoptees move from infancy to childhood, their sense of identity emerges. Thus, awareness of the adoption and familial process might only be concerning as they gain new knowledge (e.g., Ponte, et al., 2010) . One book described an adoptee"s fear as she tried to comprehend the differences between her and her mother"s familial (Greenspan, 1988) . As adoptees learn the distinction between their birth parents and adoptive family lineage, this knowledge can create changes in their view of family. A sense of dual family heritage can be a more complex concept and define personal histories that existed separately for parents and children prior to the adoption (e.g., Pinderhughes, 1996; Ponte, et al., 2010) . It is not surprising that recognition of such differences might be frightening for a young child.
The books indicated that adults also experienced some negatively valenced emotions when they recognized some issues. For example, some books revealed parental insecurities or worries about building bonds with adoptees: "Andrea Lee wrote in her journal, "I wonder if Li Shen will cry when I hold her. Will I be able to comfort her?"… Howard Suzuki looked at the photo of Chun Mei Ni and wondered if she would love him." (The White Swan Express). It might be argued that such questions might not reflect worry, but rather reflect a neutral curiosity. However, the importance of the response to such questions (e.g., Will an adoptee love a parent?) does not suggest neutrality. According to Greenspan and Porges (1984) , well-adapted children have caregivers who are emotionally available to help children understand their experiences. The books portrayed both parents as being open (rather than emotionally unavailable). However, the openness did not assure that (a) parents would be successful in meeting the children"s needs and/or (b) children would like/love the parents in return.
Indeed, several books portrayed that there were often struggles, in which parents and/or children did not demonstrate instant bonds. Although one or more individuals might attempt to communicate, the attempts were not always successful. For example, one mother describes her first day with her new daughter in the following way: "When we reached our hotel room, I showed you the view of the city. You wriggled in my arms again, and I pulled you closer. "This is new for me, too," I said. "I"ve never been here before either."…But you weren"t listening…You looked everywhere but at me." (The Red Blanket). This portrayal is consistent with research/clinical practice with actual adoptive families (e.g., Pinderhughes, 1996) , in which parents were not able to read and/or respond to children"s emotional cues. This description might also be consistent with the actual transitions literature (Winkle-Wagner, 2009), in that individuals can experience disappointment when others fail to understand the nature or importance of an event. Although parents might see the first day together (with children) as a momentous occasion, children might simply experience the day as a series of unfamiliar or distressing events. Thus, adults and children can be physically close, but in emotionally disparate places.
Positively Valenced Emotions (Wonder)
Similar to negatively valenced emotions, positively valenced emotions (wonder) were evident in the children"s books. Some emotional expressions occurred early in the adoption process, whereas other expressions occurred months after the family had settled in the U.S. For example, one described a child"s dreams after the first day with her adoptive mother: "I dreamed happy dreams. I dreamed about my forever Mom, Bo and our new family. I dreamed about China. And whatever or wherever I dreamed, Bo was right along with me, holding my hand. "I will always be with you," he said to me. "I was always with your Mom and now we"re both with you."" (Families are Forever; [Note: Bo is a toy hippo.]). Although the emotional expression occurs in the context of dreams, dreaming is not the primary element. Rather, dreams simply serve as a narrative vehicle to delineate imagery of newly forming family relationships. This formation process is consistent with Greenspan"s (1988) description of adaptive emotional capacities for young children.
In contrast, some books did not portray an instant sense of connectedness to new parents. One story presented that an adoptee was closer to the father than the mother. The child does not refer to her as "mother" until an event that occurred some months after the initial adoption: "Then one summer day the woman took me to the park. She . Although the child might have been frightened by the falling sensation, she recognizes that the "woman" is responsive to her needs. This recognition might have facilitated the child"s transformative identification of her (from "woman" to "Mommy"). This transformation fits with Greenspan and Porges" (1984) notation that toddlers can experience an emergence of insight and make differentiations in their identifications with significant others.
An elongated process was also portrayed in a child"s reaction after she understood her adoption history. After the mother explained the entire adoption process, the child identified a sense of belongingness in their relationship: ""…we love each other, just as we are. And I love you-just as you are," her mom said. Then she gave Laura a big hug. Her mom"s hug made Laura feel happy and secure. "Mommy," Laura said, "I love you-just as you are.""(A China Adoption Story). This description parallels Greenspan"s (1988) (An Mei"s Strange and Wondrous Journey) . It is true that parents (in all family forms) can address nighttime fears, but comfort might be particularly salient to international adoptees as they adjust to a new house in a new land. The father"s comforting actions is consistent with Greenspan and Porges" (1984) argument that children benefit from parents who are sensitive to their dependency needs.
It should be noted that positively valenced emotional expressions were not limited to children. Parents were also portrayed as experiencing dimensions of wonder or delight. These expressions often occurred prior to meeting their adopted children. For example, one mother shared her excitement with her son when they received letter notification that an adoption had been approved: Given that the books were written at a preschool-kindergarten level, there were elements of anthropomorphism (giving human qualities to inanimate objects). Thus, toys were treated as members of the family who also shared in the anticipation. Bo, a stuffed blue hippo, was a lonely toy who wanted a child of his own with whom to play. So, both Bo and the human mother were thrilled when the Bo overheard her say on the phone: ""It"s a little girl! Isn"t that wonderful? I"m going to China to bring her home." When Bo heard her say that, he got excited, too." (Families are Forever). Anticipation was also evident in restlessness on the day of travel to China: "Lewis Maynard was awake. He sat by the window waiting for dawn. When the sun came up, he looked at his watch, then looked at his wife and burst into song. "It"s a beautiful day-hey! Hey! Hey! To be on our way" (The White Swan Express). In all three of these books, the emotional expression was not portrayed as directly shared with the adopted child. Rather, the expressions were in reference to the adopted child. This enthusiasm for collectiveness (the child will be part of the family) is congruent with the premise that effective parents make themselves emotionally available to their children (e.g., Greenspan, 1988 ).
Other books also described wonder or delight after the union between parents and children. Consistent with literature on openness to new possibilities during actual transitions (Rumford, 2008) , delight was often described in the context of spontaneous events. The delight reflected happiness for the particular moment, event, or person. For example, a mother described the family"s reaction after a daughter ate ice cream: "Once you started laughing, you kept going. Laughing and laughing. Loudly. We thought it was wonderful. Except for the time we gave you ice cream. I know you like ice cream. But this ice cream made you so silly. You were running, shouting, bouncing off the walls. Daddy and Conor tried to catch you. We looked like we were making a funny movie."(Just Add One Chinese Sister). This description is consistent with Greenspan and Porges" (1984) notation that responsive parents set limits for their children, but also allow for some autonomy. Thus, parents balance the needs for guidance and freedom in children"s emerging range of emotional expression.
Discussion
The purpose of this study was to identify whether emotional themes of trepidation and wonder were evident in preschool children"s books about international adoption. Both themes were evident in the books. These themes were examined in the context of Greenspan"s (1988) description of adaptive emotional processes for young children (e.g., late infancy-toddlerhood). The books" portrayal of adoptive families fit with Greenspan"s (1988) developmental model as well as the literature on life transitions.
As noted previously, Greenspan and his colleagues (Greenspan, 1988; Greenspan & Porges, 1984) identified elements of emotional expression that they argue represent adaptive development among children. These elements include the cognitive/emotional skills of children (e.g., insight, imagery, expressiveness) and responsiveness of adult caregivers (e.g., openness, sensitivity, willingness to set limits). Responsive adults provide a safe environment in which children can explore their environments and relational processes (Greenspan, 1988) . The majority of books utilized in this study focused on relatively brief periods of time in the adoption process. Nevertheless, the books portrayed powerful and specific emotional expressions. These portrayals appeared to be highly consistent with Greenspan"s (1988) description of discrete elements, such as creating imagery, making meaning, reading and responding to cues. The books also identified expressions by both children and adults. Consistent with Greenspan and Porges (1984) , the books suggested that children have a rich emotional world, even if children"s comprehension of significant changes (such as adoption) is limited.
More globally, the books were also consistent with the literature on actual transitions. Similar to prior studies on life transitions (e.g., Baumann, 2000; Bischof, et al., 2011) , the books portrayed adoption as an elongated and ambiguous process. Even books that told the stories in retrospective form (how the adoption occurred in prior years) often revealed that there were moments of fear, worry, excitement, joy or surprise through the adoption process. Thus, books did not typically present adoption as a simple or direct process. Consistent with prior studies on the transition to biological parenthood (e.g., Curtis, et al., 1997 Curtis, et al., -1998 , adoptive parents were portrayed as having concerns about their connectedness with children and/or their abilities to meet children"s needs. Such portrayals might not reflect negatively upon adoptive parents. Rather, these portrayals might reflect the parental efforts to be sensitive to adoptees.
It should also be noted that the books portrayed a range of emotional responses by children. Similar to the literature on actual adoptions (e.g., Pinderhughes, 1996; Suter, 2008) , the books did not uniformly describe instant bonds between parents and children. Some children were portrayed as developing a quick sense of emotional security, whereas others developed connections to parents only after an extended period of time. Consistent with the acknowledgement of loss (e.g., Jue-Steuck, 2011; Leon, 2002; Murphy, 2009) , some stories described children"s distress at leaving their locations (orphanages) or caregivers (e.g., nannies). Thus, the books were quite transparent about the emotional range that can be experienced during the adoption process.
Implications for Practitioners
Given that the books are publicly accessible and easily attainable by adoptive families, it seems worthwhile for family service providers/practitioners to familiarize themselves with these books. Similar to other forms of bibliotherapy (Goddard, 2011) , practitioners might find that the books facilitate families" adjustment processes. However, practitioners will also find it helpful to critically analyze the books. Prior critical analyses have indicated that, regardless of good intentions, media and adoption activities can convey messages of otherness or inferiority (Kelly, 2002) . For example, Song (2004) described the ways in which events (such as summer camp games) and items (such as Halloween masks) reinforced negative stereotypes about Asian identity, ignored the financial realities that low-income Asian families face, and minimized social accountability about discriminatory practices. Given the counterargument that children are too young to (a) recognize these messages and/or (b) integrate into their self-image, it can be challenging to alter such activities. Yet, adoptive identity can begin in early childhood and last a lifetime (e.g., Docan-Morgan, 2011; Grotevant, Dunbar, Kohler, & Esau, 2000) . Some adult adoptees have reported that they still remember books that were read to them in childhood and these books remain part of their adoption identity (Jue-Steuck, 2011) . Given this potential influence on young children, it would be worthwhile for practitioners to (a) familiarize themselves with these fictional books and (b) utilize their knowledge to supplement and/or ameliorate some of the messages within the books.
Practitioners might also need to consider long-term identity issues for transracial international adoptive families. These identity issues were beyond the purview of the present study, but of some prominence in the literature on actual adoptions. Consistent with adoption trends (e.g., Holt International, 2011), the books focused on adoption of Chinese daughters by US families. When parents" ethnicity was portrayed in the books (e.g., via illustration), 90% of parents were portrayed as White/Caucasian. Thus, the racial/ethnic differences between adoptees and adoptive families (e.g., grandparents, parents, siblings) would be apparent to everyone inside and outside the family Although some countries tend to focus on de-emphasizing differences in transracial adoptive families (San Román, 2011), this has not been the trend within the US. Rather, there has been an emphasis that parents should be mindful of these issues and facilitate discussions/opportunities for their children to make sense of their biological and cultural history (e.g., Lebner, 2000; Suter, 2008) . For example, some families travel to China in an effort to expose their older children to their country of origin and cultural heritage (Ponte, et al., 2010) . In addition, parents focus on strategies to address public reactions (e.g., from neighbors, strangers) to their adoptive families (Miall, 1987; Suter, 2008; Wegar, 2000) .
Although some parents are proactive and successful in fostering identity development for their adopted children, other parents might struggle. These parents might want to provide support for their children, but lack sufficient resources (e.g., conversational skills, knowledge about racial/ethnic identity). It is also possible that these parents are so concerned with other elements of the child"s adjustment (e.g., education, bond with siblings) that they treat race/ethnicity as a lower priority issue. It should also be noted that some might actively avoid the issue because they abide by a "love is blind" view of adoption. In this case, parents might presume that racial/ethnic differences are irrelevant if a child feels truly loved.
However, adoptees might not share their parents" view or experiences with race/ethnicity. As adoptees grow past the infancy/toddler stages, they have an emerging sense of self (Bergen, 2008) . Race/ethnicity is part of their identity throughout their lifetimes. If adoptive parents are uncomfortable or ill-equipped to address identity issues, then adoptees are left to their own developmental resources. Indeed, parents" unwillingness to address issues can be seen as a form of criticism or rejection (e.g., Docan-Morgan, 2011 ). Under such circumstances, all family members might benefit from the leadership of adoption practitioners.
Practitioners can guide open dialogues about relevant issues and even conduct group sessions in which parents practice discussions about identity issues (e.g., San Román, 2011). In addition, practitioners can help parents to recognize racially appropriate (and inappropriate) resources (e.g., toys, games, imagery) for their children (Song, 2004) . If parents become comfortable with identity issues, then they can guide their children"s emotional development and model healthy communication strategies for their children.
Strengths, Weaknesses and Recommendations for Future Research
The results should be considered in the context of the study"s strengths and weaknesses. Compared to prior analyses of adoptive literature (e.g., Ayres, 2004) , this study utilized a larger sample of books. The larger sample increased the likelihood of identifying elements of emotional expression within children"s books about adoption. In addition, selection criteria were utilized to enhance the uniformity of book characteristics. This utilization decreased the likelihood that any relational variations were due to demographic factors (e.g., age, gender, birth country of adoptees). More generally, the researchers followed qualitative research guidelines (e.g., Bogdan & Knopp Biklan, 1982; Patton, 2002) to enhance the likelihood of an accurate analysis of the book themes. For example, the books were initially read and coded independently by each researcher and then researchers engaged in discussions to attain consensus. Another strength is that the researchers utilized a conceptual framework (e.g., Greenspan, 1988) to guide the analysis of emotional themes. In addition, the study identified linkages between (a) fictional stories and (b) emotional themes evident in scientific literature on actual transitions (e.g., Bournes, & Ferguson-Paré, 2005; WinkleWagner, 2009) .
In contrast to the strengths, there were some weaknesses. The study was limited to a nonrandom sample of books and focused on adoption of Chinese daughters. Thus, the results might not be generalizable to more diverse books or adoption populations. As this study focused on fictional books, it is not known how accurately the books portrayed families" adoption experiences. It also is possible that the books accurately reflect adoption dynamics at a particular point in time, but dynamics are not static. Rather, the emotional processes and meaning attached to them can change as adoptees grow into middle childhood (e.g., Royle, 2004) or adulthood (e.g., Docan-Morgan, 2011) . Thus, the books might represent only part of the adoption experience. In addition, it is not known how frequently the books are used by adoptive families. The researchers attempted to identify books that were commonly identified and/or recommended by adoption and parenting sources. However, no national data source on actual book usage (e.g.., number of times read) could be identified. This limitation is not limited to adoption books, but rather applies to many aspects of content analysis research.
In light of these weaknesses, recommendations for future research are offered. Researchers should conduct analyses of adoption fiction that represents greater diversity (e.g., older children, males, children from other countries). It might also be possible to inquire about adoptive families" actual use of the storybooks. Quantitatively, researchers can access factors such as (a) number of books read by families, (b) frequency with which books are read, and (c) rank order [best-worst] of families" preferences. Qualitatively, researchers should conduct focus group interviews with adoption professionals and adoptive parents to assess the meaning which they assign to the books, or recommendations that they would offer for book authors. In addition, it might be possible to use the books as a resource in prospective or retrospective studies. Prospectively, the books can be utilized to assess relevance to familial emotional processes as adoptees move from early childhood to middle childhood. Retrospectively, the books could be used as a resource to facilitate memory recall for adults who were raised in adoptive families. This retrospective approach would be consistent with prior studies on adoptees (e.g., Docan-Morgan, 2011) and siblings (e.g., Raible, 2008) .
Conclusion
This study examined the ways in which the emotional processes of trepidation and wonder were evident in children"s books about adoption. The specific elements of the processes were examined in the context of Greenspan"s (1988) model of emotional (developmental) milestones. In comparison to actual adoption experiences, children"s books might seem to be rather trivial. However, the books portrayed the complexity of both positively and negatively valenced interactions in newly formed adoptive families. Thus, the books appeared to treat these issues with respect and transparency.
